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elements of a complex blend of religious, 
political and cultural systems. These not only 
predated but helped shape education in 
Europe. Examples range from the earliest 
writing systems and books such as 
hieroglyphics, cuneiform and Sanskrit, to 
globally renowned libraries, universities and 
schools in cites of learning from Alexandria 
and Timbuktu to Takshasila and Xiao of the 
Xia Dynasty (James, 1954; Bernal, 



Recruiting, Training and Retaining; Break the Cycle 2020 

 8 

BARRIERS TO RECRUITMENT  
 
The government uses the Teacher Supply 
Model to predict and measure the number of 
teachers need annually.  
 
Consecutive failures to meet established 
quotas have been describes in terms of  
an insufficient supply of teachers in general 
and African Caribbean and Asian descended 
teachers in particular (ITT Census, DfE 2018).  
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to become teachers.” This is perhaps the most 
direct nod to African Caribbean and Asian 
descended recruits across the ITT sector.  
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African, Caribbean, and Asian descended 
teacher trainees enter ITT with a clear 
commitment to education as a transformative 
profession (Maylor et al., 2006). However, 
research shows their experiences of ITT are 



Recruiting, Training and Retaining; Break the Cycle 2020 

 11 

Notwithstanding efforts by individual providers 
to tackle intersectional racism, ITT can be 
characterised as an environment that 
systemically silences matters of intersectional 
racism. This silence sits within, the broader 
educational context that has functioned as a 
frontline for operationalising hostile policies 
like anti-social behaviour orders (ASBO) and 
the Prevent Strategy that seek to criminalise 
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While individual ITT providers have their own 
internal race/ethnicity monitoring systems, 
policies, and practices, national data on 
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discussions. This is problematic given 
retention is concerned with the pipeline from 
recruitment to placing teachers in schools/ 
academies.  
 
However, research by some ITT providers 
demonstrates a number of retention issues 
affecting African, Caribbean, and  
Asian descended trainees, including 
disparities in course withdraw rates, 
progression through ITT training, and 
performance reviews, and progression to 
teaching, which impact progression into 
teaching and withdrawal (Wilkins & Lall, 2011; 
Basit, 2006). 
 
Second, in addition to problems once a person 
is in ITT training, the challenges African, 
Caribbean, and Asian descended 
recruits/trainees have in navigating the ITT 
system, from recruitment to placement, must 
also be understood as retention issues. 
Retention is directly related to the prospect of 
a clear pathway to success. To retain is to 
promote and to promote is to retain. It is clear 
from the other measures that retention of 
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When seeking to explain racial injustices in 
education, the research can be categorised 
according to four kinds of narrative: 1) Role 
model; 2) Cultural; 3) Representation; and 4) 
Structural. Each of these narratives points to a 
particular response to remedy the problem of 
structural intersectional injustice in education. 
Identifying the narratives that underpin action 
is especially important in order to avoid the 
adoption of ‘deficit model’ and other 
pathologising identity-based narratives that 
can undermine the need for structural change. 
Setting out the four narratives below, 
therefore, provides an evaluative framework 
that enables us to identify examples of best 
praxis. Here best praxis is understood in terms 
of its impact on resisting, removing and 
repairing the damage done by intersectional 
racism. 

Role model narratives seek to address 
structural intersectional injustices and 
inequalities in both student and staff outcomes 
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For more information on what Oasis is doing for Break the Cycle, please visit 
https://www.oasiscommunitylearning.org/about-us/break-the-cycle 
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